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Abstract 
A comprehensive survey of the perceptions of students, 
teachers, and parents regarding the climate at Paris High 
School was conducted. This assessment was accomplished by 
conducting a random sample survey of students and parents, 
and a total survey of faculty. 
Analysis of the survey results identified five specific 
areas in the Paris High School climate needing improvement 
(a) school/community relations, (b) student support 
climate, (c) school image, (d) school problems, and (e) 
students identifying a purpose between what they are 
studying and their everyday lives. In addition, a thorough 
review of recent literature and research associated with 
effective schools and their climate was conducted. The 
findings and conclusions drawn from this study provided 
recommendations to improve the identified areas of 
weakness, and in turn improve the overall climate and 
effectiveness of Paris High School. 
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Chapter I 
Overview 
Introduction and Background 
1 
Beginning with A Nation at Risk (National Commission on 
Excellence in Education, 1983) and continuing through 
America 2000: An Education Strategy (U.S. Department of 
Education, 1991), debate has focused on the need to reform 
American education in order to meet the needs of the 21st 
century. President Bush (1991) stated he wants an 
education system that will enable every adult American to 
be literate, possess the knowledge and skills necessary to 
compete in a global economy and exercise the rights and 
responsibilities of citizenship. 
Gilchrist (1989) noted that "democracy can't survive 
without good schools"(p. 1). Federal and state legislation 
have mandated significant changes in laws and policies 
regarding education in the nation's elementary and 
secondary schools. Many governors have given education 
top billing in their addresses. Numerous national 
pronouncements about the decline of schools and what should 
be done to improve them are based on assumptions that 
requiring more academic subjects and longer school hours 
would automatically improve the abilities of the students. 
In virtually all reports presented on national and 
state levels, concern has been expressed about improving 
student achievement. A consistent question is being 
asked, "Why aren't the schools turning out a better 
product? Paris High School has attempted to address this 
question and has made a commitment to provide systematic 
improvement in the achievement of its students. 
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Effective schools research formed the foundation for 
the Paris High School educational program. During the past 
four years at Paris High School, emphasis was placed on 
student outcomes, with a number of strategies being 
utilized to achieve the desired outcomes. For a school to 
be productive, a number of elements associated with 
effective schools must be present. One essential element 
is a positive school climate. 
School climate, like the climate of any organization, 
is a major contributor to excellence. A school with high 
levels of disorder, low morale, poor cooperation between 
teachers and administrators, negative school/parent 
partnerships, and a general feeling of poor quality school 
life for its students is not likely to be a good place in 
which to learn or to teach. A school having the previously 
noted characteristics usually has a poor public image. 
Statement of the Problem 
A school's climate can have a profound effect on the 
satisfaction and achievement of its employees and 
students, therefore the assessment of Paris High School 
climate is critical to improvement. To adequately assess 
the climate of Paris High School, the perceptions of the 
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faculty, students, and parents were surveyed. 
In order to enhance reliability and validity, the 
instruments utilized were developed by the National Study 
of School Evaluation. The work done by the National Study 
of School Evaluation and the North Central Association of 
Schools and Colleges has resulted in a survey instrument 
that is both reliable and valid. The results of this study 
will provide feedback in regard to the areas of school 
climate that are important to Paris High School. 
Assumption 
It is assumed that the responses gathered from the 
faculty, students, and parents are candid, sincere, and 
based on their respective perceptions of the Paris High 
School climate. It is also assumed that the random 
sampling of the student body and parents was representative 
of their respective populations. (All teachers were 
surveyed, guaranteeing representativeness of the teacher 
sample.) 
Delimitations 
This field experience focused on the concept of school 
climate as it relates to effective schools. It is 
important to recognize that several other factors 
contribute to an effective school, but due to the magnitude 
of such a study, this field experience was restricted to 
the concept of school climate as it relates to effective 
schools. 
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The responses to the survey instruments were limited to 
the faculty, students and parents associated with Paris 
High School. The entire faculty at Paris High School was 
surveyed, but due to the size of the population of the 
student body and parents, a random sampling of these two 
groups was conducted. 
Operational Definitions 
School Climate. The quality of the environment at 
Paris High School as perceived by students, faculty, and 
parents. 
Paris High School. A comprehensive, 9-12 secondary 
school with an enrollment of approximately 800 students. 
The great majority (99.5%) of the student body is white. 
Approximately 7.5% of the students come from low-income 
backgrounds. 
Teacher Opinion Inventory. An instrument utilized to 
survey teacher's perceptions of the overall school 
climate. The survey utilizes a Likert scale to assess 
faculty perceptions of the school, its administration and 
programs (see Appendix A). The Teacher Opinion Inventory 
consisted of the following subscales: 
organization/administration, instruction, student support 
climate, school/community relations, job satisfaction, 
program, and student activities. 
Student Opinion Inventory. An instrument utilized to 
survey the student perceptions of the overall school 
climate. The survey utilizes a Likert scale to assess 
student perceptions of the school, its administration, 
teachers and programs (see Appendix B). The Student 
Opinion Inventory consisted of the following subscales: 
student involvement, student/teacher relations, 
student/counselor relations, student/administration 
relations, curriculum/instruction, and school image. 
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Parent Opinion Inventory. An instrument utilized to 
survey the community perceptions of the overall school 
climate. The survey utilizes a Likert scale to assess 
community perceptions of the school and its programs (see 
Appendix C). The Parent Opinion Inventory consisted of the 
following subscales: parent/school relations, 
instructional outcomes, school problems, program factors, 
student activities, support services, and psychosocial 
climate. 
Uniqueness of the Study 
In a time period when education finds itself being 
criticized on many fronts, it is easy to adopt a negative 
attitude. Such negativism on the part of teachers, 
students and parents can have a significant impact upon the 
overall effectiveness of a school. The costs of a negative 
school climate can include lowered effort levels, conflict, 
stress, and overall dissatisfaction. A positive school 
climate does not happen by accident. Attaining a positive 
school climate takes planning, work, and leadership. 
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Paris High School is committed to excellence. This 
field study is a continuation of that commitment. Never 
before has the climate of Paris High School been formally 
studied, nor have the perceptions of faculty, students and 
parents, as they relate to school climate, been 
systematically analyzed. In order for Paris High School to 
make a difference in the present and future lives of 
students, the quality of its climate must be determined. 
The results of this field experience identified the needed 
components to provide and maintain a positive school 
climate. 
Chapter II 
Rationale, Related Literature and Research 
Rationale 
Kelley (1980), in his book Improving School Climate, 
provided a very interesting analogy in discussing school 
climate: "Sherlock Holmes turned to Watson and said, And 
then there is the strange matter of the barking dog. But, 
Watson replied, there was no barking dog. Precisely, said 
Holmes, and that is what I find so strange'' (p. 69). 
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In some schools, the faculty, students and parents work 
together in a sense of harmony. In other schools, there is 
a definite feeling of uneasiness. Schools have been 
described as warm and friendly, or cold and uncaring. As 
stated in Chapter I, the school's climate has a profound 
effect on the satisfaction and achievement of its employees 
and students. 
The study of a school's climate is not a simple issue. 
A school seeking to improve its learning environment must 
focus on climate to provide the framework within which to 
improve. The assessment of the school's climate is central 
to improvement. The resulting improvement in the school's 
climate will likely influence student achievement, and move 
the school toward excellence. 
Review of Literature and Research 
Slezak (1984) indicated effective instruction begins 
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with an understanding of the human condition such as (a) 
what people are like, (b) how they behave and learn, and 
(c) what problems they face. Slezak further indicated that 
to provide educational programs for the next decade and 
beyond, those programs will have to develop a learning 
climate which is perceived by students as challenging, 
understanding, supportive, exciting, and free from threat. 
The concept of school climate improvement should not 
de-emphasize skills, attitudes, and knowledge students gain 
through studies in the academic areas. Rather, school 
climate improvement suggests the most efficient learning 
programs occur in a wholesome and humane school climate. 
Slezak (1984) indicated the two goals of school climate are 
(a) to provide throughout the school a wholesome, 
stimulating, productive learning environment conducive to 
academic achievement and personal growth of youth at 
different levels of development, and (b) to provide a 
pleasant and satisfying school situation within which young 
people can live and work. 
Frazier (1986) found that school and classroom climate 
have consistently been shown to be related to student 
achievement and how students behave and feel about school, 
themselves, and others. In combining results from 12 
studies, better achievement on a variety of outcome 
measures was consistently found in classes and schools 
perceived as having greater cohesiveness, satisfaction and 
good direction, and less disorganization and friction 
(Haertel, 1981). 
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Anderson (1982) noted the following climate factors 
seem to be related to the achievement of a school (a) 
teacher morale, (b) student morale, (c) 
teacher-administration rapport, (d) teacher collegiality, 
(e) staff participation and leadership in decision making, 
(f) teacher-student relationships, (g) students having a 
role in decision making, (h) the number of opportunities 
students have to participate in activities and relate to 
each other, (i) teacher commitment to improving student 
achievement, (j) peer emphasis on academics, (k) 
cooperation rather than competition between students in the 
classroom, (1) frequent and public rewards and praise, and 
(m) consistency in rewards and punishments. 
Positive reactions to school may increase the 
likelihood that students will stay in school, develop a 
lasting commitment to learning, and use the school setting 
to their advantage (Epstein and McPartland, 1978). 
Lunenburg and Schmidt (1988) found that students having 
higher satisfaction with school, greater commitment to 
school work, and more positive student-teacher 
relationships resulted in more enjoyable and stimulating 
hours spent in the compulsory school setting. Lunenburg 
and Schmidt also found that humanistic classrooms with 
faculty ideology and behavior marked by acceptance, 
understanding, trust, flexibility, and attempts to 
encourage self-discipline resulted in positive attitudes 
toward school, high commitment to classwork, and positive 
reactions to teachers. 
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Arter (1987) stated that school climate improvement is 
not something that is done to fix the school so that it 
stays fixed. Rather, school climate improvement is a 
long-range process of becoming even better. Bedley (1980) 
found four factors that have a negative effect on 
developing a positive school climate (a) the 
administrator's unreal demands of himself, (b) the numerous 
categorical programs that bring with them trainloads of 
paperwork, (c) the lack of parent support, and (d) the 
emerging rights of students and teachers. 
There is evidence that classroom and school climate can 
be changed (Anderson, Walberg and Welch, 1969). The fact 
remains, there are schools that live with the reality of 
negative forces, yet emerge with a positive school climate. 
Leaders in these schools find ways of making their school a 
positive force in shaping the destiny of students. Bedley 
(1980) found six forces that have a role in building a 
positive school climate (a) schools make a list of items 
that are right and successful each time they look at the 
items that need improvement, (b) schools select themes and 
mottoes which will build positive mental attitudes, (c) 
schools celebrate student successes in learning, (d) 
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schools separate problems from perplexities, (e) schools 
let parents, teachers, and students know they are satisfied 
with many aspects of their performance, and (f) schools 
build a sense of destiny with students. In addition, 
Thomas (1989) found that school counselors can make a 
contribution to an effective school by establishing a 
positive, supportive, people-oriented school climate. 
Keefe, Kelley and Miller (1985) found that in the best 
schools, people exhibit a strong sense of pride, ownership, 
and personal productivity that comes from helping to make 
the school a better place. Keefe, Kelley and Miller 
identified 12 climate questions the best schools are 
able to answer with a strong yes: 
1. Are parents, students and school personnel in high 
agreement about the mission of the school? About the 
social behavior expected in the school? About the academic 
behaviors expected in the school? 
2. Do the teachers and administrators believe that 
virtually all students are capable of mastering the 
instructional objectives of their grade level? 
3. Do the teachers accept responsibility for ensuring 
that virtually all students master these grade level 
objectives? Is the staff committed to carrying out their 
responsibility, regardless of the racial or socioeconomic 
makeup of the school? 
4. Is the physical environment attractive, safe, 
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convenient and accessible? 
5. Does the formal organization protect the rights and 
safety of individuals? Is it efficient? Are its rules, 
regulations, and procedures perceived to be fair? 
6. Do students receive individual attention if that is 
a goal of the school? 
7. Are the rights of students respected? 
8. Are the administrators and teachers committed to 
equity-assuring that students of various ethnic and income 
groups perform at comparable levels--and excellence--that 
the highest possible individual and group outcomes are 
achieved? 
9. Are administrators and staff members seen as 
enthusiastic, caring, and concerned? 
10. Are staff members perceived as knowledgeable and 
skilled in the execution of their professional duties? Is 
their performance viewed by peers, patrons and students as 
competent? 
11. Is the community supportive? Do the professional 
employees feel the community understands and supports their 
efforts? 
12. Who feels a sense of ownership for the schools in 
that community? Do students, professional educators, and 
parents agree about who actually "owns" the school? 
Assuming productivity can be accomplished in a humane 
and satisfying learning climate, it is imperative educators 
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make a concerted attempt to identify whether a good climate 
exists and then do something about it. Gottfredson and 
Hollifield (1988) indicated that simply reiterating truisms 
about school climate provides no help for the principal who 
is attempting to improve the climate in his or her school. 
Curran (1983) stated leadership for climate improvement 
requires skills in responding to concerns, expectations, 
and existing conditions or initiating new expectations and 
conditions. Slezak ( 1984) may have stated it best: "The 
bottom line in education should be to bring the student to 
his greatest potential. This can be accomplished through 
an optimum learning climate in which a high satisfaction 
level produces a high level of learning achievement" (p. 
148). 
Research Questions 
Chapter III 
Design of the Study 
An important part of any school's self-evaluation of 
its climate is the feedback provided by those associated 
with it. The questions on which this study focused were: 
Question 1. What are the teachers' opinions of the 
climate at Paris High School? 
Question 2. What are the students' opinions of the 
climate at Paris High School? 
Question 3. What are the parents' opinions of the 
climate at Paris High School? 
Question 4. What are the comparative results of 
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teachers, students, and parents on the identical questions 
asked of each group? 
Sample and Population 
Due to the size of the student population, a random 
sample was selected to be surveyed. In order to guarantee 
a random sample, all students were placed in alphabetical 
order and assigned a number from 1 to 797. A random 
starting point was selected by having the computer randomly 
select a number between 1 and 797. From this random 
starting point, every sixth student was selected. This 
random selection process resulted in 126 students (16%) 
completing the student survey. Replacement sampling was 
utilized to assure that 126 students did respond to the 
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survey. 
Due to the size of the population of the parent group, 
a random sample was also selected to be surveyed. A 
similar process, as done with students, was utilized to 
select the random sample of parents. However, with 
parents, every third person was selected, which resulted in 
266 parents being surveyed. Of the 266 surveys mailed out, 
96 were completed and returned. This represents a 36% 
return rate. 
Due to the relatively small size of the faculty 
population, the entire faculty was surveyed. All but two 
faculty surveys were completed, resulting in 55 surveys 
being returned (96%). 
Data Collection and Instrumentation 
The survey instruments utilized to determine the Paris 
High School climate were developed by the National Study of 
School Evaluation and were selected because they reflected 
factors germane to effective schools. The survey consists 
of three separate instruments (a) Teacher Opinion 
Inventory, (b) Student Opinion Inventory, and (c) Parent 
Opinion Inventory. Each survey instrument contains a set 
of climate items and utilized a Likert-type rating scale to 
solicit opinions. 
In developing the 1988 edition, each inventory was 
presented to a committee of students, teachers and 
counselors for review. This committee was instructed to 
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delete obsolete items, develop new items to cover areas of 
omission, and alter the vocabulary of items where terms 
were unclear. The work of this committee resulted in a 
revised inventory that was more in tune with today's 
schools (The National Study of School Evaluation, 1988). 
This revised inventory was then field tested in schools 
throughout the country. From this set of data, the item 
scores were correlated with total scores and with each 
other. In addition, computations were made to guide the 
forming of subscales. When items were sorted into 
subscales, subscale scores were calculated and item 
subscale correlations were determined. The National Study 
of School Evaluation determined that the decisions based on 
the results of the three survey instruments are both valid 
and reliable (The National Study of School Evaluation, 
1988). 
The Teacher Opinion Inventory was presented to the 
faculty at a meeting during the Spring of 1990. The 
faculty was given instructions by the principal as to the 
purpose of the survey and how the results of the survey 
would be used. The survey was completed and returned to 
the principal within one week. 
The Student Opinion Inventory was administered at a 
specified hour during the school day in the Spring of 1990. 
The random sample of students was called to the auditorium, 
with instructions given by the principal. The students 
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completed and returned the survey during this meeting. 
The Parent Opinion Inventory was administered by mail 
during the Spring of 1990. Selected parents were sent the 
survey along with a cover letter explaining the purpose of 
the survey, citing parental confidentiality and encouraging 
them to return the survey (see Appendix D). Included in 
the mailing was a stamped, return envelope. Two weeks 
later, a follow-up letter was sent to parents that had not 
returned the survey (see Appendix E). 
Data Analysis 
The results of all three surveys were submitted to 
Indiana Testing and Evaluation service for scoring. The 
analysis of the Teacher Opinion Inventory yielded an item 
analysis providing two statistics (a) percentage of 
respondents marking each choice and (b) an item mean. In 
addition to the item analysis, statistics were provided for 
interpretation of each subscale. Each of the inventories 
contained different subscales. The subscales in the 
Teacher Opinion Inventory consist of (a) 
organization/administration, (b) instruction, (c) student 
support climate, (d) school/community relations, (e) job 
satisfaction, (f) programs, and (g) student activities. 
The scoring of the Student and Parent Opinion 
Inventories provided an item analysis with the same two 
statistics as in the Teacher Opinion Inventory. In 
addition, statistics were provided for the interpretation 
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of each of the subscales. The subscales included in the 
Student Opinion Inventory consist of (a) student 
involvement, (b) student/teacher relations, (c) 
student/counselor relations, (d) student/administration 
relations, (e) curriculum/instruction, and (f) school 
image. The subscales included in the Parent Opinion 
Inventory consist of (a) parent/school relations, (b) 
instructional outcomes, (c) school problems, (d) program 
factors, (e) student activities, (f) support services, and 
(g) psychosocial climate. 
Eight questions were identical across all of the three 
inventories. With these eight items, comparisons were made 
to see how the three different groups viewed Paris High 
School's climate. The items common to all three 
inventories are: 
1. In general, our teachers are competent. 
2. In virtually all coursework, students see a purpose 
between what they are studying and their everyday lives. 
3. Building facilities are adequate to support the 
instructional program. 
4. The media center plays a central role in learning. 
5. The total educational program offered to students 
is of high quality. 
6. Our students are seldom motivated to do their best 
work. 
7. All things considered, students are learning about 
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all they can from their school experiences. 
8. For the most part, I am satisfied with our school. 
Chapter IV 
Results and Conclusions 
Teacher Opinion Inventory 
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The research question addressed through the Teacher 
Opinion Inventory was: What are the teachers' opinion of 
the climate at Paris High School? The analysis of the 
Teacher Opinion Inventory was accomplished by referring to 
the seven subscales contained in the inventory (see 
Appendix F). Each subscale consisted of from 4 to 18 
questions. 
Table 1 presents the seven subscales, the number of 
items in each subscale, and the scale average score for 
each subscale. The scale average scores were interpreted 
using the following scale: 5 = Very Favorable; 4 = 
Favorable; 3 = Neutral; 2 = Unfavorable; and 1 = Very 
Unfavorable. Scores between three and four are interpreted 
as being somewhat favorable. Scores between two and three 
are interpreted as somewhat unfavorable. 
Table 1 
Results of Teacher Opinion Inyeptory 
subs ca le No. of Items Average score 
organization/Administration 12 3.33 
Instruction 18 3.45 
student Support Climate 9 3. 19 
school/Community Relations 4 3.09 
Job Satisfaction 9 3.43 
Program 17 3.59 
Student Activities 6 3.47 
Total (Scale Average Score) 66 3.42 
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In reviewing the results of the Teacher Opinion 
Inventory, the teacher scores indicated they were somewhat 
favorable regarding all seven subscale areas. Three 
subscales--Organization/Administration (3.33), Student 
Support Climate (3.19), and School/Community Relations 
(3.09)--had scores somewhat lower than the total for the 
Teacher Opinion Inventory as a whole. The subscale scores 
for these three areas indicate that the teachers do not 
view the Organization/ Administration, Student Support 
Climate and School/Community Relations as favorable as the 
other four subscales. The teachers did not view any 
subscale area as unfavorable. 
The conclusion drawn for the research question 
addressed through the Teacher Opinion Inventory, for the 
most part, was positive. The teachers view the Paris High 
School climate overall (3.42) as being somewhat favorable. 
The results indicated two areas in need of improvement--
School /Community Relations and Student Support Climate. 
Student Opinion Inventory 
The research question addressed through the Student 
Opinion Inventory was: What are the students' opinion of 
the climate at Paris High School? The analysis of the 
Student Opinion Inventory was accomplished by referring to 
the six subscales contained in the inventory (see Appendix 
G). Each subscale consisted of from 4 to 12 questions. 
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Table 2 presents the six subscales, the number of items 
in each subscale, and the scale average score for each 
subscale. The scale average scores were interpreted using 
the same scale as in the Teacher Opinion Inventory. 
Table 2 
Results of Student Opinion Inyentory 
Subscale No. of Items 
student Involvement 
Student/Teacher Pelations 
student/Counselor Relations 
Student/Administration Relations 
curriculum/Instruction 
School Image 
Total (Scale Average score) 
7 
8 
4 
4 
12 
6 
38 
3.28 
3.44 
3.45 
3.27 
3.37 
3.05 
3.33 
The students' scores indicated they were somewhat 
favorable regarding the six subscale areas. Three 
subscales--Student Involvement (3.28), 
Student/Administration Relations (3.27), and School Image 
(3.05)--had scores somewhat lower than the total for the 
Student Opinion Inventory as a whole. One subscale, School 
Image, had a score (3.05) that was not as favorable as the 
other five subscale areas. The students did not view any 
subscale area as unfavorable. 
The conclusion drawn for the research question 
addressed through the Student Opinion Inventory, for the 
most part, was positive. The students view the Paris High 
School climate overall (3.33) as being somewhat favorable, 
although not as high as the teachers. The results did 
indicate one area in need of improvement--School Image. 
Parent Opinion Inventory 
The research question addressed through the Parent 
Opinion Inventory was: What are the parents' opinion of 
the climate at Paris High School? The analysis of the 
Parent Opinion Inventory was accomplished by referring to 
the seven subscales contained in the inventory (see 
Appendix H). Each subscale consisted of from 5 to 13 
questions. 
Table 3 presents the seven subscales, the number of 
items in each subscale, and the scale average score for 
each subscale. The scale average scores were interpreted 
using the same scale as in the Teacher Opinion Inventory. 
Table 3 
Results of Parent Opinion Inventory 
subs ca le 
Parent/School Relations 
Instructional outcomes 
School Problems 
Program Factors 
Student Activities 
support services 
Psychosocial Climate 
Total (Scale Average score} 
No. Of Items 
7 
13 
5 
9 
5 
8 
6 
51 
Average Score 
3.57 
3.32 
2.80 
3.54 
3.45 
3.39 
3.45 
3.37 
The parents' scores indicated they were somewhat 
favorable regarding six of the seven subscale areas. Two 
subscale areas--Instructional Outcomes (3.32) and 
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School Problems (2.80)--had scores somewhat lower than the 
total for the Parent Opinion Inventory as a whole. One 
subscale, School Problems, had a score (2.80) that was 
viewed as somewhat unfavorable. 
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The conclusion drawn for the research question 
addressed through the Parent Opinion Inventory, for the 
most part, was positive. The parents view the Paris High 
School climate overall (3.37) as being somewhat favorable, 
although one area (School Problems) was viewed as being 
somewhat unfavorable. It is important to note that of the 
twenty subscale areas surveyed, School Problems was the 
only area perceived as somewhat unfavorable. 
Identical Item Inventory 
The research question addressed through all three 
inventories was: What are the comparative results of 
teachers, students, and parents for the identical questions 
asked each group? The analysis of this section was 
accomplished by referring to the eight questions that were 
identical across the three surveys. 
Table 4 presents the eight questions, the scale average 
score for the teachers, students, and parents, and the mean 
scale score for each question. The scale average scores 
were interpreted using the same scale as in the Teacher 
Opinion Inventory. In addition, Table 5 presents the 
percent of teachers, students and parents responding to 
each of the identical questions. 
Table 4 
Results of Identical Items 
scale Average scores 
Item Teacher 
1. In general, our 
teachers are 
competent. 
2. In virtually all 
coursework, students 
see a purpose between 
what they are studying 
and their everyday 
lives. 
3. Building facilities 
are adequate to support 
the instructional 
program. 
4. The media center 
plays a central role 
in learning. 
5. The total 
educational program 
offered to students 
is of high quality. 
6. our students are 
seldom motivated to 
do their best work. 
7. All things 
considered, students 
are learning about all 
they can from their 
school experiences. 
8. For the most part, 
I am satisfied with 
our school. 
4.33 
2.73 
3.15 
4.05 
3. 91 
3.76 
3.22 
3.42 
Student Parent 
3.62 3.80 
2.87 2. 81 
3.62 3.58 
3.33 3.78 
3.38 3.63 
2.83 3.30 
3.32 3.23 
3.43 3.68 
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Mean scale Score 
3.92 
2.80 
3.45 
3.72 
3.64 
3.30 
3.26 
3.51 
Table 5 
Percent of Teacher, Student, Parent Response 
Very Fav. Favorable Neutral Unfavorable 
Item T S P T S P T S P T S P 
1. 38 7 9 56 57 70 6 29 12 0 3 6 
2. 2 2 2 22 35 21 26 26 34 49 23 38 
3. 6 7 5 47 65 65 7 15 15 33 8 10 
4. 20 11 13 67 41 65 11 27 14 2 14 5 
5. 16 6 9 66 48 57 13 27 18 4 15 14 
6. 13 3 4 64 27 49 13 29 21 9 30 23 
7. 2 7 6 49 44 44 18 28 22 27 13 21 
8. 11 7 12 49 54 65 16 18 6 18 16 12 
Note. Questions contained in Table 5 are the same questions listed in Table 4. 
Very Unfav. 
T S P 
0 3 1 
2 14 3 
6 5 3 
0 8 3 
2 3 0 
2 10 2 
2 7 6 
6 5 4 
N 
O'\ 
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In reviewing the results of the identical questions 
across all three inventories, seven of the eight questions 
had a mean scale score indicating a somewhat favorable 
response from all three groups. One question: In virtually 
all coursework, students see a purpose between what they 
are studying and their everyday lives., had a mean score 
(2.80) indicating a somewhat unfavorable response from the 
three groups. As indicated in Table 5, 14% of the students 
responded very unfavorably to this question, while 49% of 
the teachers and 38% of the parents marked this question as 
unfavorable. 
The conclusion drawn for the research question 
addressed through the identical questions contained in the 
three surveys, for the most part, was positive. Only one 
question: In virtually all coursework, students see a 
purpose between what they are studying and their everyday 
lives., did all three groups report somewhat unfavorable 
perceptions. One important question: For the most part, I 
am satisfied with our school., received favorable responses 
from all three groups, with the parents reporting the 
highest score (3.68). 
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Chapter V 
Summary, Findings, and Recommendations 
Summary 
This study focused on determining the climate that 
exists at Paris High School. This was accomplished by 
conducting a random survey of three groups associated with 
Paris High School: teachers, students, and parents. 
Analysis of the survey results provided scores that 
reflected ratings from very favorable to very unfavorable 
to be made regarding subscale items for each group. 
In addition to determining the climate that exists at 
Paris High school, a thorough review of the literature and 
research associated with the climate that exists within 
effective schools was conducted. As a result, this study 
identified areas of weakness in the Paris High School 
climate. 
Findings 
In reviewing the results of the surveys, all three 
groups tended to have somewhat favorable perceptions of the 
climate at Paris High School. However, specific areas were 
identified by the surveys as being lower than other areas. 
The Teacher Opinion Inventory identified two specific 
areas--school/community relations and student support 
climate--having scores of 3.09 and 3.19 respectively. 
Although these scores tend to be somewhat favorable, they 
indicated that the teachers perceived these two areas of 
29 
the climate somewhat less favorable than the other areas. 
The Student Opinion Inventory identified one area--
school image--with a score (3.05), that was less favorable 
than the other subscale areas. The students viewed this 
area as still somewhat favorable, but much less so than all 
other subscale areas. 
The Parent Opinion Inventory identified one area--
school problems--with a score of 2.80, that was viewed as 
somewhat unfavorable. Of the twenty subscales surveyed by 
the three groups, school problems was the only area 
identified as being perceived to be somewhat unfavorable. 
The remaining subscale areas all had scores indicating a 
somewhat favorable perception of the Paris High School 
climate. 
In addition to the twenty subscale areas, the three 
opinion inventories had eight questions that were 
identical. In reviewing the results of the eight questions 
asked the three groups, one question: In virtually all 
coursework, students see a purpose between what they are 
studying and their everyday lives., had a mean score of 
2.80. All three groups had somewhat unfavorable responses 
to this question: teachers (2.73), students (2.87), and 
parents (2.81). The remaining seven questions had 
responses indicating somewhat favorable perceptions by the 
three groups. 
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Recommendations 
In reviewing the findings of this study, a significant 
fact has emerged: that the teachers, students and parents 
perceive the climate at Paris High School to be somewhat 
favorable. Although several areas were identified as being 
low, the overall school climate was perceived in a positive 
light. 
In order to improve upon the climate that exists at 
Paris High School, a concentrated effort must be made to 
relate student coursework to their everyday lives. This 
cannot be done by teachers acting in isolation. It will 
require a collaborative effort by both the school and the 
parents. Open communications between teachers, students 
and parents regarding the significance of a good education 
will assist in accomplishing this effort. 
A second finding has revealed a need to improve the 
perception of the Paris High School image as held by the 
students. Although viewed as somewhat favorable by 
students, this area was considerably lower than any other 
area students identified. The administration, staff and 
parents can have a significant impact on this area. 
Identifying, recognizing, and publicizing the 
accomplishments of the school and students should have 
positive results. Better use of the media and student 
assemblies requires very little effort, but should pay 
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significant dividends in regard to the image of Paris High 
School. 
A third finding indicated a need to improve the 
perception the parents have regarding school problems. This 
finding may reflect the fact that Paris High School has 
publicized the need to address two significant concerns--
teen pregnancy and illegal drug use. 
Identifying problems that exist within the school community, 
and seeking to find solutions, has been and will continue to 
be a goal at Paris High School. In the short term, this may 
have resulted in the perception of parents found in this 
study. In order to remedy this perception, the staff and 
administration need to focus more attention on the actions 
being taken to correct these problems, 
rather than the problem itself. This will involve a 
collaborative effort by both the school and the parents. 
A fourth finding involved the staff at Paris High 
School. Two areas--school/community relations and student 
support climate--were perceived as somewhat lower than the 
other areas surveyed. It is interesting to note that the 
teachers perceive school/community relations somewhat 
differently than the parents. The parents rated 
parent/school relations as the most favorable of all of the 
subscales, while the teachers rated school/community 
relations as the lowest of all the subscales. This may 
indicate that the parents have a good feeling regarding the 
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school, but that teachers do not feel as positive about the 
community. Emphasis is needed on increasing the positive 
contacts teachers have with the community. Teachers need 
to recognize that, in general, the community is very 
supportive of the educational program at Paris High School. 
Teachers should put isolated negative contacts in 
perspective, and continue to focus their energy on 
providing quality instruction. Action is needed to 
accentuate the positive, rather than the negative. 
The recommendations provided in this study represent a 
framework to improve the climate at Paris High School. 
Specific areas needing improvement have been identified, 
with the overall goal to produce a high level of 
productivity and satisfaction for all involved in the 
school community. 
References 
Anderson, C.S. (1982). The search for school climate: A review of 
the research. Review of Educational Research, 52, 368-420. 
Anderson, G.J., Walberg, H.J., & Welsh, W.W. (1969). CUrricultll'Tl 
effects on the social climate of learning. Arrerican Educational 
Research Journal, .§_, 315-329. 
33 
Arter, J.A. (1987). Assessing school and classroom climate. A 
consumer's guide. Office of Educational Research and Improvement, 
Washington, D.C. (ERIC Document Reproduction Services No. ED 
295 301) 
Bedley, G.A. (1980). How do you recognize a good school when you 
walk into one. A comprehensive guide for identifying and 
creating a good school. People-Wise Publications, Irvine, CA. 
(ERIC Document Reproduction Services No. ED 242 680) 
Curran, T.J. (1983). Characteristics of the effective school--
a starting point for self-evaluation. National Association of 
Secondary School Principals Bulletin, 67(465), 7_1-73. 
Epstein, J.L., & McPartland, J.M. (1978). QSL. Administration and 
technical manual. Boston, MA: Houghton Mifflin. 
Frazier, B.J. (1986). Two decades on perceptions of classroom 
environment. In B.J. Frazier (Ed.), The study of learning 
environments. Salem, OR: Assessment Research. 
Gilchrist, R.S. (1989). Effective schools: Three case studies of 
excellence. Bloomington, IN: National Educational Service. 
34 
Gottfredson, G.D., & Hollifield, J.H. (1988). How to diagnose school 
climate: Pinpointing problems, planning change. National 
Association of Secondary School Principals Bulletin, 72(506), 63-
70. 
Haertel, G.D., Wallberg, H.J., & Haertel, E.H. (1981). Socio-
psychological environments and learning: A quantitative synthesis. 
British Educational Research Journal, ]_, 27-36. 
Keefe, J.W., Kelley, E.A., & Miller, S.K. (1985). School climate: 
Clear definitions and a m:xlel for a larger setting. National 
Association of Secondary School Principals Bulletin, 69(484), 70-
77. 
Kelley, E.A. (1980). Improving school climate. Reston, VA: National 
Association of Secondary School Principals. 
Lunenburg, F.C., & Schmidt, L.J. (1988). Pupil control ideology and 
behavior and the quality of school life (Report No. UD 026 166). 
Paper presented at the Annual Meeting of the American Educational 
Research Association, New Orleans, LA. (ERIC Document Reproduction 
Services No. ED 294 938) 
National Comnission on Excellence in Education, (1983). A nation 
at risk: The imperative for educational refonn. Washington, DC: 
U.S. Government Printing Office. 
National study of school evaluation. (1988). Falls Church, VA: 
National Study of School Evaluation. 
Rutter, Michael (1979). Fifteen thousand hours: Secondary schools 
and their effects on children. The New Republic, June 16, 1979, 
31-34. 
Slezak, James (1984). Odyssey to excellence. San Francisco: 
Merritt Publishing Company. 
Thomas, D.M. (1989). The counselor in effective schools. School 
Counselor, 36(4), 249-252. 
U.S. Department of Education. (1991). Arrerica 2000: An education 
strategy. Washington, OC: Author. 
35 
Appendix A 
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TEACHER OPINION INVENTORY 
PART A 
The purpose of this survey is to assist in learning more about our school's instructional 
program. Your opinions and attitudes are of vital importance to this assessment. 
This is not a test. There are no right or wrong answers. The answers you give will be 
completely confidential. Do not sign your name or identify yourself in any way. 
Remember that your opinions and attitudes will assist school personnel in making better 
decisions regarding improvement in our school. 
Directions 
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The following statements describe a wide variety of conditions related to the operation of our 
schools. We want to know to what extent you agree or disagree with each statement. Therefore. in· 
dicate your opinion by marking each statement as follows: 
Circle the SA if you STRONGLY AGREE with the statement 
A if you AGREE but not strongly 
U if you are UNDECIDED 
D if you DISAGREE 
SD if you STRONGLY DISAGREE 
(NOTE: If you have been given an answer sheet. make these marks as described on the 
answer sheet: if not, you may mark the letters to the right of the statement.) 
Example: I am always prepared for class. SA ® U D SD 
In this case the teacher AGREES with the statement, but not strongly, so A was circled. 
Turn to the next page and begin. 
The Tencher Opinion Inventory, Part A, is packaged separately and mny be purch:ised in quantity from 
the National Study of School Evaluntion. 
NATIONAL STUDY OF SCHOOL EVALUATION 
5201 Leesburg Pike. Falls Churc.:h, Virginia 22041 
Cupyn"ght \C.) l!J88 by Nacim1al .'i'twiy Cl( Sc:hoCJI EualuatiCJfL NCI part of this muten'al may he rr~prmluc:ecl i11 any 
form withC1ut prior written permission of the flllhlisher. 
1. 
2. 
:3. 
-!. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
l·I. 
TEACHER OPINION INVENTORY 
PART A 
Circle the SA if you STRONGLY AG REE with the statement 
A if you AGREE but not strongly 
U if you are UNDECIDED 
D if you DISAGREE 
SD if you STRONGLY DISAGREE 
When you need to talk to an 15. Teachers are allowed freedom in 
administrator, you can do so with the seledion of teaching materials. 
relative ease. S.-\ A u D SD 16. Teachers are regularly in\·okl:'d in 
The faculty work load is equitably curriculwn development. 
dh-ided. S.-\ .-\ u D :;o 17. Teachers are allowl:'d freedom i.a 
Teachers are regular!:· invnh·ed in the selection of tem:hing methods. 
the :>election of topics for i.n-ser. ice 18. Teachers are allowed f.-eedom to programs. S.-\ .-\ L' D :-:o present different poi.ms of \iew on 
The in-service education progr::uns comroversial is::ues. 
in which you participate are 19. Our students are seldom helpful. (If no in-service program. 
motivated to do their best work. leave blank). SA A u D SD 
Building facilities (work space. 20. Teachers are prm.icied adequate 
furnishings. etc.) are adequate to tin1e each day to prepare for 
support the instructional program. S.-\ .-\ u D SD teaching. 
Teachers are regularly in\·olved in ~l. '~~::.:~hi.rig supplies :u:~ eq:.:.ipn1ent (paper. laboratory supplies. books. development of school policy. SA A u D SD 
audiovisual equipment. etc.) are 
The principal is fair and open in a\·ailable in adequate amounts to 
dealing \~ith teachers. S.·\ .-\ Li D SD support good te:.iching. 
Class \isitations by our ..,., The media center (library of books. 
principa.l!supenisor contribute to auclio\isual tapes. etc.) plays a 
iniproved quality of instruction. S.-\ .\ u D :m central role in learning. 
All things considered. students are 23. The sizes of our classes limit our 
learning about all they can from instructional effectiveness. 
their school experiences. S.-\ A u D SD 2-l. The variety of student activities 
In virtual! y all coursework offered is excellent. 
students see a purpose between 25. The expenses involved in some 
what they are studying and their 
school activities (costumes, 
everyday lives. SA 1\ u D SD instrume:nts. insurance. etc.) are 
In general. our teachers a.re keeping some students from 
competent. S.\ ,\ u D SD participation. 
Students d'J enough individual 26. About all the students who wish to 
work (both in and out of class) to be included in school activities are 
learn what is taught. SA A u D SD i.ncluded. 
Teachers give students all the help 27. Many students avoid student 
they need with their schoolwork. SA A u D SD activities because of 
Teachers 1:,rive students enough transport.J ti on <.lifficulties. 
personal enc:ourogemcnt in their 
schoolwork. S1\ A u D SD 
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SA .-\ ll D SD 
S.-\ .-\ ll I) so 
S.-\ . \ L'. l) SD 
S.-\ .·\ L. D ,;n 
S.-\ .-\ L' D so 
SA .-\ L: D SD 
S.-\ ,.\ u D :iD 
S.-\ .-\ Li D SD 
SA .-\ u D SD 
SA .-\ u D SD 
SA 1\ u D SD 
SA A u D SD 
SA A u D SD 
Circle the SA if you STRONGLY AG REE with the statement 39 
A if you AG REE but not strongly 
U if you are UNDECIDED 
D if you DISAGREE 
SD if you STRONGLY DISAGREE 
2::l. I am very satisfied with the 43. All things considered, I am 
consistency by which lliscipline satisfied with being a teacher. SA A u D SD 
problems are ha.ndled by other 
teachers. SA A u D SD 44. The total educational program 
I am very satisfied with the extent 
offered to students is of high 
29. quality. SA A u D SD 
to which the administration 
includes students in making 
decisions about matters which Are you satisfied or dissatisfied with the emphasis that is 
directly affect discipline !dress being placed on each of the following areas in our school? 
codes. school rules. assemblies. 
etc.L S.-\ ,\ l' 0 so For each item mark as follows: 
30. if I have a discipline problem the A. Very satisfied 
adminstration gives me the B. Satisfied 
support I need. S.-\ .-\ u 0 SD c. Neither satisfied nor dissatisfied 
31. I am satisfied with the way D. Dissatisfied 
students are served by counselors. S.-\ A u D SD E. Very dissatisfied 
3'} I am satisfied with the way 45. visual arts A B c D E 
students are treated by 46. business education A B c D E 
administrators. SA A u D SD 47. dramatics A B c D E 
33. I am satisfied \\ith the way 48. English language arts A B c D E 
students are treated by teachers. SA . .\ u D SD 
49. foreign languages A B c D E 
34. Teachers, counselors. 50. health and fitness A B c D E 
administrators give all the help 
51. home economics A B c D E 
students need in sol\ ing perscmu.l 
problems. u D so "? industrial arts A B c D E ::i.-\ .-\ <:l-. 
35. School counselors and!or ad\isors 53. voc:itional education A B c D E 
give all the help students need in 5-t mathematics A B c D E 
program planning. SA A u D so 55. music A B c D E 
36. School counselors and/or advisors 56. science A B c D E 
give students all the help they 57. computers A B c D E 
need in the selection of a voc:ition. SA A u 0 SD 58. career education A B c D E 
37. I welcome parent-initiated cont:i.ct. SA t\ u D SD 59. drug education A B c D E 
38. Teachers typically contact most of 60. sex education A B c D E 
their students' parents. SA 1\ u D so 61. study skills A B c D E 
39. Parents have very little knowk'Cige 62. individualization A B c D E 
about the school and its program. Si\ i\ u 0 so 63. athletics program A B c D E 
40. The status of teachers in our 64. critical/creative thinking skills A .B c D E 
community is high. Si\ i\ u D SD 65. student activities A B c D E 
41. For the most part, I am satisfied 66. media center resources A B c D E 
with our school. SA i\ u D so 
4~. 'Inc school's priorities for 
expenditures of funds arc very 
oppropriatc. Si\ 1\ u D SD 
Appendix B 
Student Opinion Inventory 
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STUDENT OPINION INVENTORY 
PART A 
The purpose of this survey is to assist in learning more abouc your school's inscructional 
program. Your opinions and attitudes are of vital importance to this assessment. 
This is not a test. There are no right or .,.,,ong answers. The answers you give will be 
completely confidential. Do not sign your name or identify yourself in any way. 
Remember that your opinions and attitudes will assist school personnel in making better 
decisions regarding improv~menc in your school. 
Directions 
The following statements describe a wide variety of conditions related to the operation of your 
school. We wane to know to whac extent you agree or disagree wich each stacement. Therefore, in-
dicate your opinion by marking each scatemenc as follows: 
Circle the SA if you STRONGLY AGREE wich the statement 
A if you AGREE but not strongly 
U if you are UNDECIDED 
D if you DISAGREE 
SD if you STRONGLY DISAGREE 
(NOTE: If you have been given an answer sheet, make these marks as described on the answer 
sheet; if not, you may mark the letters to the right of each statement.) 
Example: I enjoy my classmates. SA@ U D SD 
In this case the student AGREES with the statement, but not strongly, so A was marked. 
Turn to the next page and begin. 
The Student Opinion Inventory, Part A, is packaged separately and may be purchased in quantity from 
the National Study of School Eva.l~tion. 
NATIONAL STUDY OF SCHOOL EVALUATION 
5201 Leesburg Pike, Falls Church, Virginia 22041 
Copyn'ghc © 1988 by National Study of School EualuatioTL No pan of this matt!rial may be rt!produ.ced in any 
form without pn'or wrircen permission of the publisher. 
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STUDENT OPINION INVENTORY 42 
PART A 
Circle theSAifyouSTRONGLY AGREE with the statement 
A if you AGREE but not strongly 
U if you are UNDECIDED 
D if you DISAGREE 
SD if you STRONGLY DISAGREE 
1. I am in all the studenc activities 15. :Yiy counselor is accessible if I need 
·(clubs, plays, sports, music, etc.) help in solving personal problems. SA A u D SD 
that I want to be in. SA A u D SD 16. If I had a problem or suggestion 
2. In the student activities in which I for the principal. I could usually 
participate (clubs, plays, sports, see him/her that same day. SA A u D SD 
music. ec.c.) students are involved 17. In general. the people in the in planning all the activities. SA • .>.. u D SD principal's office seem to care 
3. I would feel welcome in almost all about students as individuals. SA A u D SD 
school activities. SA A U D SD 18. I am satisfied with the way the 
4. The adult sponsors in the activities administration includes students 
that I am in seem sincerely in making decisioos about matters 
inceresced in the activities. SA A u D SD which directly affect the students 
5. The variety of activities is great (dress code, assemblies, etc.). SA A u D SD 
enough so that everyone can find 19. I am satisfied with the personal 
an activity that matches hisiher encouragement our principal gives 
interest. SA A u D SD students concerning our 
6. I am satisfied with the quality of schoolwork.. SA A u D SD 
student activities. SA A U D SD 20. In virtually all coursework 
1. Teachers are concerned that students see a relationship 
students learn the subject(s) they between what they are studying 
teach. SA A U D SD and their everyday lives. SA A u D SD 
8. Teachers usually provide all the 21. In most of my classwork I am 
help I need with assignments. SA A u D SD satisfied with the methods used to 
teach the courses. SA A u D SD 
9. Teachers do not e:i:plain clearly 
22. Regardless of what my grades how assignments are to be done. SA A u D SD 
may be. I feel that in most of my 
10. Most teachers are willing to give school subjects I am learning a lot 
students individual help outside of this year. SA A u D SD 
class time. SA A u D SD 
23. Students' homework is not very 
11. Few teachers give me enough beneficial to mastery of school 
personal encouragement in my subjects. SA A u D SD 
schoolwork.. SA A U D SD 
All things considered.. students are 24. 
12. School counselors and/or advisors Jee.ming about all they c::m from 
give all the help students need in their school e.--cper:iences. SA A u D SD 
program planning. SA A u D SD 
Students feel that they "fit in" at 25. 
13. In general, I am satisfied with the our school SA A u D SD 
time I am given by our counselors. SA A u D SD 
26. In general. our community is 
14. School counselors andlor advisors proud of our school SA A u D SD 
give students all the help they 
27. "School spirit" is very good. SA u D SD need in the selection of a voc:ition. SA A u D SD A 
23. 
29. 
30. 
31. 
32. 
33. 
Circle the SA if you STRONGLY AGREE with the statement 
A if you AGREE but not strongly 
U if you are UNDECIDED 
D if you DISAGREE 
SD if you STRONGLY DISAGREE 
For the most part, I am satisfied 34. There is no drug and/ or alcohol 
with our school. SA A u D SD problem in our school. 
In general, I am satisfied with the 35. Cheating is a serious problem in 
variety of subjects offered. SA A u D SD our school. 
In general. our teachers are 36. I am satisfied with the arnormt of 
competent. SA A u D SD parent interest in school functions. 
Building facilities (work space, 37. Our students are seldom 
furnishings, etc.) are adequate to motivated to do their best work. 
support the instructional program. SA A u D SD 38. The total educational program 
The media center (library of books. offered to students is of high 
audiovisual tapes, ecc.) plays a quality. 
central role in learning. SA A u D SD 
Our school program is preparing 
srudents well for the comple.."'C 
economic and social problems of 
today. SA .-\ u D SD 
43 
SA A u D SD 
SA A u D SD 
SA A u D SD 
SA A u D SD 
SA A u D SD 
Appendix C 
Parent Opinion Inventory 
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PARENT OPINION INVENTORY 
PART A 
The purpose of this survey is to assist in learning more about our school's instructional 
program. Your opinions and attitudes are of vital. importance to this assessment. 
This is not a test. There are no right or wrong answers. The answers you give will be 
completely confidential Do not sign your name or identify yourself in any way. 
Remember that your opinions and attitudes will assist school personnel in making better 
decisions regarding improvement in the school. · 
Directions 
The following statements describe a wide variety of conditions related to the operation of our 
scliools. We want to know to what extent you agree or disagree with each statement. Therefore, in-
dicate your opinion by marking each statement as follows: 
Circle the SA if you STRONGLY AGREE with the statement 
A if you AGREE but not strongly 
U if you are UNDECIDED 
D if you DISAGREE 
SD if you STRONGLY DISAGREE 
(NOTE: If you have been given an answer sheet, make these marks as described on the answer 
sheet; if not, you may mark the letters to the right of the statement.) 
Example: Our co=unity is proud of its schools. SA 0 U D SD 
In this case the parent AGREES with the statement, but not strongly, so A was circled. 
Turn to the next page and begin. 
'The Parent Opinion Inventory, Part A. is paclmged separately and may be plireha.sed in quantity from 
the Nation.al Study of School Evaluation. 
NATIONAL STUDY OF SCHOOL EVALUATION 
5201 Leesburg Pike, Falls Church, Virginia 22041 
Copyright© 1988 by Naciarwl. Study of School Eualuacian. No part of chis material may be reproduced in any 
form wichouc prior written permi.ssian of Che pubb."sher. 
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PARENT OPINION INVENTORY 
PART A 
Circle theSAifyouSTRONGLY AGREE with the statement 
A if you AGREE but not strongly 
U if you are UNDECIDED 
D if you DISAGREE 
SD if you STRONGLY DISAGREE 
1. Students show respect for each 
other. 
2. The students and teachers have a 
good working relationship with 
each other. 
3. Reports concerning our students' 
progress are adequate. 
4. Parents are informed of 
educational policies. 
5. The concerns of parents are 
reflected in decisions affecting our 
schooL 
6. Our co=unity is actively 
involved in all aspects of school 
SAAUDSD 
SA A U D SD 
SA A U D SD 
SA A U D SD 
SA A U D SD 
operations. SA A u D SD 
7. Our school is helping students to 
cope with a rapidly changing 
society. SA A U D SD 
8. Our school is not helping students 
to underst.:i.nd world problems. SA A u D SD 
9. Our school is doing a good job in 
teaching students the language 
arts (reading, writing, grammar. 
etc.). SA A U D SD 
15. Our school is doing a good job in 
teaching social studies (history, 
geography, government, etc..). 
16. The curriculum adequately 
prepares students planning to 
continue their education to more 
advanced levels. 
17. Students h.ave sufficient amounts 
of homework to oromote 
achievement in their courses. 
18. Discipline is not a serious problem 
in our schooL 
19. Students' use of alcohol and/or 
drugs in our school is not a serious 
problem 
20. Vandalism is a serious problem at 
our school 
21. Outsiders (e.g., unenrolled teens, 
peddlers, etc.) do not pose a threat 
to students in our school 
22. Student absenteeism is not a 
problem at our school 
23. In virtually all of their coursework 
students see a relationship 
between what they are studying 
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SAAUDSD 
SA A u D SD 
SA A u D SD 
SA A u D SD 
SA A u D SD 
SA A u D SD 
SA A u D SD 
SA A u D SD 
10. Our school is doing a good job in 
teaching students mathematics. SA A u D SD and their everyday Jives. SA A u D SD 
11. Our school is doing a good job in 
teaching students the sciences. SA A u D SD 
12. Our school is doing a good job of 
helping students understand their 
moral and ethical respoosibilities. SA A u D SD 
13. Our school's program helps 
students to understand and get 
along with other people. SA A u D SD 
14. Health classes include adequate 
attention to both mental health 
and physical health. SA A u D SD 
24. The total educational program 
offered to students is of high 
quality. SA A U D SD 
25. Our students are seldom 
motivated to do their best work. SA A u D SD 
26. In general, our teachers are 
competent. SA A u D SD 
27. For the most part, I am satisfied 
with our school SA A u D SD 
28. Marks on assignments and course 
grades receive the right amount of 
emphasis. SA A u D SD 
Circle the SA if you STRONGLY AGREE with the statement 
A if you AGREE but not strongly 47 U if you are UNDECIDED 
D if you DISAGREE 
SD if you STRONGLY DIS AG REE 
40. The lunch program is appropriate 29. The total variety of instructional 
topics is adequate. SA A u D SD for our studencs' needs. SA A u D SD 
30. The amount of educational change· 
(introduction of new materials and 
methods of teaching) is about 
right. SA A U D SD 
31. Appropriate emphasis is placed on 
the social development of 
students. SA A u D SD 
32. The activities program (clubs. 
drama, etc.) is sufficienc to meet 
the needs of students. SA A U D SD 
33. Students' participation in school 
activities is an important aspect of 
their education at our school SA A u D SD 
34. The role of. and emphasis on. the 
athletics program is about right. SA A u D SD 
35. The expenses involved in school 
activities (e.g., costumes, 
instruments. insurance, etc.) are 
keeping some students from 
participation. SA A u D SD 
36. Services provided by our 
counseling and guidance program 
are adequate for my 
son's/daughter's needs. SA A u D SD 
37. Health services at school are 
adequate. SA A u D SD 
38. The media center (library of books, 
audiovisual tapes. etc.) plays a 
central role in learning. SA A u D SD 
39. The basic to-and-from school 
transportation services meet the 
needs of students. SA A U D SD 
41. Our school is well maintained 
(clean, repaired. supplied. etc.). SA A U D SD 
42. The morale of students is good. SA A U D SD 
43. It is easy to get an appointment to 
see a teacher. SA A U D SD 
44. It is easy to get an appointment 
with the administrators. SA A U D SD 
45. Teachers are concerned about my 
son/daughter as an individual SA A. U D SD 
46. School rules and regulations 
affecting students are reasonable. SA A U D SD 
47. Building facilities (work space, 
furnishings. etc.) are adequate to 
support the instructional program. SA A u D SD 
48. School personnel involve 
co=unity services (e.g., welfare. 
mental health. law enforcement) to 
help meet students' needs. SA A u D SD 
49. The school's programs adequately 
meet the needs of special srudents 
(learning disabled. gifted. etc.). SA A u D SD 
50. The school's priorities for 
expenditures of funds are 
appropriate. SA A u D SD 
51. All things considered. students are 
learning about all they can from 
their school experiences. SA A U D SD 
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PARIS HIGH SCHOOL 
STEVEN R. SABENS 
Principal 
Dear Parent or Guardian: 
309 South Main Street 
Paris, Illinois 61944 
217-466-1175 
49 
GERARD L. WALTER 
Assistant Principal 
Paris High School has been a proud member of the Horth Central Association (HCA) 
since 1911. Our membership in the HCA is voluntary, and the purpose is to provide for 
continuous evaluation and improvement of our school's programs and activities. 
The HCA process is based on a seven year cycle which includes three phases: 
(1) the self·scudy which includes the participation of faculty, students and parents 
on various committees, (2) the on· site visit by approximately 2• educators who will 
validate the self-study and make recommendations and commendations regarding our 
programs, and (3) the follow-up or implementation of recommendations. 
Currently, we are in the self·study phase which will be followed by the on·site 
visit in Harch or April of 1991. The self·study phase includes thirty committees who 
will evaluate Che programs and Che activities of Paris High School as well as making 
appropriate recommendations for improvements. 
As pare of Che self·scudy phase, we are attempting to gather as much information 
and input from as many people as possible. In order to accomplish this, we are also 
utilizing three opinion inventories (1) Parent Ooinion lnventorv, (2) Student Ooinion 
tnventorv, and (3) Teacher Ooinion tnventorv. 
Tt is our oleasure to invite vou to comolete the enclosed Parent Ooinion tnventorv 
and return it in the self-addressed enveloo bv Fridav March 17. Please use a Ho. 2 
lead pencil on the answer sheet, and return both th• inventory form (questions) and the 
answer sheet. Completion of the inventory should cake approximately twenty to thirty 
minutes. Your responses will be confidential, but your responses are essential for our 
HCA evaluation process to be successful. Ve have randomly selected 200 parents/ 
guardians to survey, and the results will be utili:ed by various committees. 
U e want to than Ir: you for ta Ir: in g t i me ·to complete the Pare n c 0 pinion I n vent or y, and 
wo appreciate your support of the oducational programs and activities of Paris High 
School. If you have any questions or comments, please contact the Principal, 
Hr. Steve Sabens, ac •66·1175 or Hr. Paul Lockhart, HCA Steering Committee Chairperson, 
at 465·8022. 
Sincerely, 
k'fln z Jl;;,tt.o 
Steve Sabens, Principal 
MEMBER ~ NORTH CENTRAL ASSOCIATION SINCE 1911 
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PARIS HIGH SCHOOL 
309 South Main Street 51 
STEVEN R. SABENS 
Principal 
Paris, Illinois 61 944 GERARD L. WALTER 
Assistant Principal 
217. 466-1175 
Dear Parent or Guardian: 
A few days ago, you received a Parent Ooinion Inventorv with 
a request for your participation by completing the inventory and 
returning it to us. 
If you have completed the inventory and returned it, we want 
to thank you for your cooperation and assistance. If, however, you 
have not yet completed the inventory, we would hope that you 
would do so soon. Your opinions regarding the programs and 
activities of Paris High School are very important to us and the 
NCA evaluation process. 
Please return the Parent Ooinion Inventory with your 
response in the self-addressed envelop so that it arrives at 
Paris High School no later than Monday, March 19. 
Your cooperation and assistance will be greatly appreciated. 
Sincerely, 
~ ~Awf·JJY'/l 
Steve Sabens, Principal 
MEMBER - NORTH CENTRAL ASSOCIATION SINCE 1911 
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